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Community for Learning (CFL) is a rg- positive classroom climate and relationshigour domains: providing positive classroom
search-based, comprehensive K-12 schoulith each student, (2) honoring student vo|celimate and relationships; honoring student
reform program that focuses on high stanand providing individual learning challenges voice and providing individual challenge; en-
dards of student achievement and positivé3) encouraging higher-order thinking andcouraging higher order thinking and learning

student self-perception. The program inclugelearning skills, and (4) adapting

a site-specific planning framework fardevelopmental differences.

schoolwide reform and coordinated

instruction delivery that enhance schoolindviethodology and Findings

based on the characteristics and learning needs Analysis of the CFL program als
of the students, school(s), and the commwaddressed (a) whether implementing C
nity (Wang, 1992; Wang, 1998; Wang, Haerlelresults in positive changes as assessed b
& Walberg, 1997). The classroom instructiprresearch validated ALCP surveys that def
component, Adaptive Learning Environments learner-centered rubric of meeting the A
Model (ALEM), helps teachers tailor learn-Principles and (b) whether high CFL
ing to each student’s needs. Teachers assistplementers score higher on the APA learr
students in learning to take responsibility gndentered rubric.

initiative for planning and assessing their ~ The ALCP surveys for grades four a
attainment of educational objectives througlfive were used to examine relationships
assessment of the instructional stratedigsveen teacher and student survey scores
designed for each student and modification afegree of CFL program implementation

b

strategies if necessary. Individual attentio
available for students who require mo
classroom support.

A question of interest in evaluating tf
effectiveness of the CFL program in meeti
its design goals is whether it is “learner-ce
tered” as defined by survey tools develog
in keeping with the American Psychologic
Association Work Group of the Board
Educational Affairs research-validate
Learner-Centered Psychological Principle
(1997). The Assessment of Learner-Cente
Practices (ALCP) surveys (McCombs, 199
address teacher beliefs and their consiste
with thePrinciples. The surveys also asse
the degree to which classroom practices a
with thePrinciplesin four domains related t
positive student motivation and achievem
(McCombs, 1999; McCombs & Laue
1997). These domains are (1) creatin

ighree inner-city CFL sites in various stages
rémplementation. As shown in prior resear
(McCombs, 1999; McCombs & Lauer, 199

skills; and adapting to developmental
differences. Learner-centered teacher beliefs
were assessed by 35 items on the ALCP
survey in three areas: learner-centered beliefs
0 about learners, learning, and teaching; non-
Flearner-centered beliefs about learners; and
then-learner-centered beliefs about learning
nand teaching.
PA The CFL implementation specialist
L collected data using the Degree of
etmplementation (DOI) Assessment Battery
for Adaptive Instruction (Wang, 1992). This
dassessment examines teachers’ performance
én twelve dimensions of the CFL program,
amtluding arranging space and facilities,
atliagnostic testing, prescribing assignments and
ajjoals, monitoring, diagnosing, interactive
cheaching, instructing, motivating, and
7,developing student responsibility. The

eMcCombs & Quiat, 1999), the best meas
nof learner-centeredness is student perce

raumber of behavioral indicators observed in
ithe teachers’ interactions with students dur-

nef classroom practices. By establishing pasing a specified time period determined the
etive relationships between degree of CFL pfoscores. Each teacher was scored in each
algram implementation and student and teagheategory and on overall implementation.

bf perceptions of learner-centeredness, the CFL  Degree of CFL implementation was ex-
dprogram’s effects would relate empirically foamined in terms of teacher beliefs, character-
2sthe APAPrinciples istics, and perception of classroom practices
red The sample included seven fourth gradéo determine differences between teacher and
9rlasses and six fifth grade classes, with a tptatudent perspectives. As a final test of the
noy 13 teachers and 286 students. All particilearner-centeredness of the CFL program, the
sgpants completed the grades four and fjvlighest achieving students in the CFL sample
igALCP surveys. The two Spanish-speakingvere compared to students making up the
b classes completed the Spanish version ofjthearner-Centered Rubric from the national
ergurveys. Level of learner-centered practicealidation samples in terms of their
r,was measured by 36 items from the ALCRerceptions of classroom practices, motiva-
y surveys. These items classify practices ipttion, and achievement scores. Finally, corre-
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lations were examined between classrdomf student achievement. Teacher-assig

achievement and standardized reading

edReferences
IlyAmerican Psychological Association Work

't

redudent achievement scores were hig

math scores for CFL students in the higheorrelated with standardized student t¢st Group of the Board of Educational Affairs

achieving group and the entire sample.

Results

High CFL implementers were perceiv
as more learner-centered in all four domg
of practice, particularly encouraging high
order thinking and problem solving, provi

ing individual learning challenges, developin

self-regulated learning skills and responsi
ity for learning, which are areas of particu
emphasis in the CFL program. There wag
overall trend for CFL program implemente
regardless of level of implementation, to
more attuned to their students’ perceptio
the difference between student and tead
perceptions of practice were smaller t
those for other schools with comparal
demographics.

High CFL implementers demonstrat
qualities associated with learner-cente
teachers from prior research. The high
implementing teachers perceived that t
were facilitating higher order thinking, aday
ing to individual differences, and meeting t|
metacognitive and special learning need;
their students. This finding is consistent w
the individualized nature of the CFL progrg
and its emphasis on promoting student
sponsibility for learning

High CFL implementers expressed hi
teacher self-efficacy demonstrated by m
confidence in their ability to be effective teag
ers and facilitators for teacher efficacy. R
both standardized test measures (reading
math scores), students of high CFL progr|
implementers achieved higher scores than
dents of low CFL program implemente
Similarly, for student motivation measures

that
are indicative of CFL program emphasis, th:Ere

was a trend for students of high implemen
to report higher scores than students of |
implementers.

Analyses of CFL students who had t
highest classroom achievement and self-g
cacy as compared to students from
Learner-Centered Rubric validation stud
revealed that CFL students closely matc

students from national studies. This indicates
that the measures of learner-centeredness, the
ALCP surveys, and the Learner-Centeted
Rubric were valid for the population studigd.

Analyses confirmed that high CF

implementers engaged in significantly higher
percentages of learner-centered practices than

low implementers.

htLalareas.

Furthermore, thepge
practices were correlated with higher degrees

scores in reading and math. (1997, November). Learner-centered
psychological principles: A framework for
Conclusions school reform and redesigiWashington,
ed Study findings reveal consistent and sig- DC: American Psychological Association.
insificant relationships between CFL program McCombs, B.L. (1999)The Assessment of
evariables and learner-centered variables, Learner-Centered Practices (ALCP): Tools
d-particularly those that capitalized on strong for teacher reflection, learning, and change.
oCFL program features, such as supporting Unpublished manuscript, University of
bilhigher order thinking and problem solving Denver Research Institute.

arskills, enhancing student self-efficacy and re-McCombs, B.L., & Lauer, P.A. (1997).
agponsibility for learning, and supporting in- Development and validation of the Learner-
rsdividualized instruction and instructional map- Centered Battery: Self-Assessment tools
begement. The CFL program thus offers a pgsi- for teacher reflection and professional
ngive framework for teachers to manage their developmentThe Professional Educator
hetassrooms and meet student needs in these2((1), 1-21.
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le  Tomeetthe Learner-Centered Rubric
all four domains of classroom practice al
edproduce the highest levels of stude
ethotivation and achievement, the findings su
egiest that the CFL program could be enhan
ey increased teacher development of pr
)t-tices and strategies that create posit
heelationships (see Figure 1). As prior reseal
5 dfas shown, this domain provides studeptdVang, M.C. (1998). The Community for
thwith a sense of being cared about and Learning Program: A planning guide.
mconnected positively to others that is essen- Philadelphia: Temple University Center
rdétal for maximum learning and motivation for Research in Human Development and
(McCombs & Lauer, 1997; McCombs Education.
ghQuiat, 1999). Wang, M.C., Haertel, G.D., & Walberg, H. J.
bre  The CFL program balances concernfor (1997). What do we know: Widely
hmeeting individual learners’ needs implemented school improvement
tofby creating caring, challenging, and respgct- programs. Philadelphia, PA: Temple
afd learning environments) and the concern University Center for Research in Human
arfor meeting high academic standards gnd Development and Education, Laboratory
stachievement goals, which is a critical criterion for Student Success.
s for all comprehensive school reform models.

Figure 1:
Comparisons of High Achievement/High Self-Efficacy
CFL Students with Leamer-Centered Rubrics
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