General Education at Temple University
MISSION 
In the 1980’s when the Core was under construction, our debate was primarily about content—what belonged in the “common body of knowledge” that every Temple student should be exposed to; how exactly to define the “cultural capital” which every Temple student would need. Since then, much has changed. Technology has vastly accelerated the rate at which information is created and accessed. What there is to know is increasingly complex and beyond any person’s capacity to contain it all. Our students need the ability to make sense of the blizzard of information that confronts them. They need the ability to see how information is linked, how pieces of seemingly disparate information are interrelated and to understand how this affects them. Where the Core was focused on content, General Education is focused on making connections. 

We do this in a variety of ways. We draw connections across disciplinary boundaries. We draw connections between disciplinary knowledge and current controversies. We draw connections from theory to experience. These and other modes of stretching and contextualizing traditional disciplinary content prepare our students to deal with a rapidly globalizing world, in which the resolution of complicated issues increasingly calls upon the ability to see a problem from many angles and to synthesize divergent perspectives. 

Ultimately, General Education equips our students to make connections between what they learn, their lives and their communities. It aims to produce engaged citizens, capable of participating fully in a richly diverse world.  

LEARNING GOALS 
1. VITAL GOALS 

The following goals are central to a successful General Education course design: 

1. the refinement of  thinking, learning and communication skills;
 

2. the development of  skills in identifying, accessing and evaluating sources of information; and 
3. the promotion of curiosity and life-long learning.

2. DESIRABLE GOALS

Additionally, Gen Ed encourages courses that demonstrate the following elements in their design: 

1. ethical reflection, civic engagement, and awareness of current issues; 

2. collaborative learning and teamwork skills; 

3. recognition of and appreciation for Temple’s urban and regional setting; 

4. understanding of issues related to globalization;  

5. understanding issues related to sustainability; and
6. commitment to community-based learning.

To this end, nine critical areas provide the backbone for Temple University’s General Education program. The table below identifies each of the nine areas and the number of courses required in each of those areas.

	GEN ED AREAS 
	Required Courses



	Arts 
	1 course, 3 or 4 credits

	Human Behavior 
	1 course, 3 credits

	World Society 
	1 course, 3 credits

	U.S. Society 
	1 course, 3 credits

	Race & Diversity 
	1 course, 3 credits

	Science or Technology 
	2 courses, 3 credits each

	Quantitative Literacy 
	1 course, 4 credits

	Analytical Reading & Writing 
	1 course, 4 credits

	Mosaic (aka IH) 
	2 courses, 3 credits each


3. AREA SPECIFIC GOALS.

Each category of the program has its own specific goals, listed at the end of this document. 

COURSE PROPOSAL PROCESS

There are two steps in the course proposal process. 

· Submit a preliminary proposal form to the appropriate area coordinator. 

· After consulting with the area coordinator, submit the final course proposal form and a course syllabus. 
PRELIMINARY COURSE PROPOSAL

The Preliminary Course Proposal Form (found at the end of this document) asks for the following information: 

· names, department/collegial affiliations of initiating faculty; 

· the potential course title; 

· a one- to two-paragraph course description for colleagues; and 

· a one-paragraph course description for students as it would be advertised in the Undergraduate Bulletin. 

After you submit the preliminary proposal, the Area Coordinator or a member of the Gen Ed staff will speak with you about the proposal and offer assistance.

 FINAL COURSE PROPOSAL

The final course proposal incorporates the information from the preliminary course proposal and asks for four additional elements which include: 

· a section addressing the General Education goals;

· a section describing the course design; 

· a section describing the type and frequency of  student learning assessment; and 

· a course syllabus. 
COURSE REVIEW PROCESS 
GEEC may accept, reject or request a revised course proposal and arrives at their decision after a four step process: 

· a subcommittee reviews the proposal and makes a recommendation to GEEC; 

· GEEC votes on the proposal; 

· Gen Ed staff notifies the course initiating faculty of the decision; and 

· the course is evaluated after its initial pilot. 

GEEC adopted an expedited review process. A subcommittee of four, including the Gen Ed directors, the senior coordinator, and the appropriate Area Coordinator review the final proposal and submits a recommendation to GEEC along with the completed course proposal and a synopsis of the subcommittee’s recommendation. 

Once selected for inclusion, all courses must be piloted. Piloting refers to the first run of a Gen Ed course. Ideally, Gen Ed courses will pilot prior to Fall 2008; however, some piloting may occur in Spring and Summer 2008.
New course proposals are reviewed on an ongoing basis. 

COURSE PROPOSAL CRITERIA

The Gen Ed Executive Committee (GEEC) solicits new courses to expand the range of courses, a limited number of courses will be selected for inclusion in the Gen Ed curriculum. 

The highest priority in evaluating courses is the degree to which a course advances Gen Ed learning goals (vital, desirable and area-specific). Additionally, GEEC will evaluate course proposals on course design and staffing as well as plans for student assessment. 
Keys to a successful proposal include special attention to the following criteria: 

· Learning Goals


· Course Design & Staffing

· Assessment

LEARNING GOALS

In crafting a proposal, please pay special attention to the vital goals.  Proposals explicitly demonstrating the link between Gen Ed learning goals and the course experience greater success in the review process.  Detailed descriptions of individual assignments should be included to illustrate what students will do and how information is contextualized. 
Proposals best address area-specific goals through a synopsis of course content and describing the link between content and learning goals. The ability of a course to fulfill desirable goals adds value to a course proposal but need not be addressed in their entirety. 
COURSE DESGIN & STAFFING 
Gen Ed supports innovative courses generated by a cross-departmental team, a group of faculty from one department or a single person. Courses may be large classes with breakouts or small in size. Please describe the profile and characteristics of potential faculty who may be involved or recruited for the course. 

Proposals should describe the course design, including the primary mode of instruction, the size of the course, and a rationale for the decisions. In some cases, you may want to address the scalability of the course; that is, discuss the potential for this course to be offered for a broader audience.  
Other concerns include the use of teaching assistants. If the course delivery model utilizes teaching assistants, describe the assistant’s roles and responsibilities, and the preparation and/or training of teaching assistants.    

STUDENT ASSESSMENT
Complete proposals establish a likely plan for student assessment, detailing the types and frequency of assessment. Again, greater weight will be given to proposals explicitly linking student assessment with Gen Ed learning goals. 

I. Arts 

Gen Ed Arts courses build skills which enable students to gain insight into works of art, the creative process, and the role of the arts in social, cultural, or historical contexts.  Such insight is fundamental to the development of artistic literacy, which in turn can be an invigorating element of lifelong learning. 

Because our global, technological society provides ready access to myriad artistic practices and forms of expression – past, present, and emerging -- no single Arts course can meet the needs and interests of all students. Student choice from an array of  courses – diverse in content, structure, size, and pedagogy --  is therefore essential, and faculty from a wide-range of disciplinary perspectives are invited to propose Arts courses. Courses may be centered on one of the arts (e.g. dance, fine arts, music), may be interdisciplinary in nature (e.g. creative writing and theater, film and dance), or may address larger themes (e.g. creativity, the arts and political statement, technology and the arts) – but all courses should in some way make connections to other perspectives, disciplines, or subject areas, making clear that art does not take place “in a vacuum”.  The GEEC invites proposal for either 4-credit or 3-credit courses.

In addition to meeting the required learning objectives and appropriate desirable objectives for all Gen Ed courses, each course in the Arts should:

· focus on skills leading to artistic literacy.  Such skills include analysis, interpretation, invention/composition, and the ability to “read” a work of art as a societal, cultural, or historical text;

· provide opportunities for active learning, including some “hands-on” experience with the creative process.  If a course centers on hands-on experience, it should  complement this with opportunities for students to reflect, analyze, and place this experience in larger contexts;

· provide clear assessment criteria for hands-on activities which reflect Gen Ed learning goals, are appropriate to the arts discipline(s), and recognize that the purpose of skill building in Gen Ed Arts courses is not to train pre-professional artists, but rather to build arts literacy skills. 

II. Human Behavior

Courses in this area should focus on the relationships between individuals and communities.  Courses may focus on the relationship between individuals and communities in general or on those relationships seen from other perspectives, such as art, music, nationalism, language, education, religion, economics, human ecology, politics or education. Courses may revolve around specific themes (human happiness, risk-taking, gluttony, sex, the challenges of the sandwich generation). These courses may also examine the development of individuals' beliefs and assumptions and how those assumptions and beliefs affect communal action. Courses in this area should elucidate for students at least one disciplinary method used to understand and explain social phenomena. Courses that compare individuals and communities across different historical

eras, socioeconomic categories, geographical regions, or institutional settings are encouraged. Also encouraged are courses that present differing conceptual, methodological, or ethical perspectives on their central themes. Course proposals for this area may be submitted by members of the faculty whose work focuses on the social sciences, but proposals from faculty from any discipline are invited. 

III. World Society

Courses in this area should focus on one of two approaches: 

(1) Societies other than the United States. Such courses may focus on a single nation (e.g., China) or region (e.g., Sub-Saharan Africa). Political, social, historical, cultural, artistic, literary, geographic, and/or economic themes may be emphasized. Courses may be organized around institutions or experiences common across different nations or regions (religion, theater, revolution); 

(2) The interconnections and processes linking societies and nations together. The primary emphasis here will be on globalization, including historic institutions such as colonialism and imperialism, and current manifestations in, for example: Politics (e.g., conflict, terrorism, policy); Economics (e.g., trade, development, technology, crime); Social change (e.g., civil society, democratization, migration, settlement patterns); Environment (e.g., energy, resource depletion, climate change); Arts & culture (e.g., media, entertainment, gender relations). 

IV. U.S. Society

Courses in this category should strengthen students' knowledge about the history, society, political systems, and culture of the United States.  They should examine the diversity of the people of the United States, and consider their varied experiences with respect to the ideals and social and cultural institutions of the United States.  Proposals for courses that pay attention to race, ethnicity, economic class, gender, religion, or sexuality are welcome.  So are proposals that consider the ways in which the United States is connected to the rest of the world.  Any Temple department that is prepared to help advance our students' understanding of significant aspects of the history, society, politics, or culture of the United States is encouraged to propose courses for this category. 

Learning Objectives:  

Students enrolled in these courses should be able to:  

· .interpret historical, analytical and  cultural materials, and articulate their own point of view about those materials; 

· .develop observations and conclusions about selected themes in U.S society and culture; 

· support their interpretations with evidence and critical analysis, 

· share those interpretations with others, and defend them;

· analyze the way that difference and heterogeneity have shaped the culture and society of the United States; 

· interpret quantitative information, if appropriate.

V. Race & Diversity 

Content/Competencies 

In these courses, students will be expected to: 

• Develop a sophisticated understanding of race and racism as abstract and dynamic concepts. 

• Recognize the ways in which race intersects with other group identifications and /or ascriptions: gender, class, ethnicity, sexual orientation, religion, disability, age. 

• Understand the relationship among diversity, inequality and justice. 

• Become familiar with enduring debates about race and social justice. 

• Examine and anticipate what it means for individuals and institutions to exist in a multi-racial, multi-cultural world. 

• Investigate the various forms race and racism has taken in different places and times.

 • Develop the ability to discuss race matters with diverse others in relation to personal experience. 

Courses should include: 

• The historical emergence and institutionalization of race thinking and practice 

• The theoretical validity of the concept of race and its variability across geographic locations 

• The intersection of race with other group identifications and/or ascriptions (e.g. class, gender, religion, language, ethnicity, age, sexual orientation or disability) 

• The relationship between race and power; this topic may include, but is not limited to, studies of social structure, economics, politics, or public policy 

• The role that the ideas and practices of whiteness have played in the unequal distribution of power and other social goods, both in the US and worldwide 

• The various ways in which peoples of color and other relatively disempowered populations have actively engaged with structures of power, from the struggle to survive and resist to the determination to join and assist 

• The relationship between race and systems of cultural meaning (e.g., myths, images, symbols and aesthetic productions) 

Instruction and Staffing 

Classes should be small and intimate enough to allow for challenging but respectful interaction. Ideally, each instructor will lead a small section of no more than 35 students. Large lecture courses are acceptable, if somewhat less desirable, if and only if paired with small discussion sections and given the TA support to make this possible. Large lecture-only classes are not recommended. 

Course materials should be drawn from multiple media (written texts, visual media, experiential learning), multiple disciplines, and multiple locales. 

Assessment 

• Assessment should rely heavily on instruments that measure and cultivate a reflective approach to diversity. Such instruments may include student portfolios, reaction papers, research papers, essay exams, oral exams, group or individual projects, and, where appropriate, experiential components and measures of class participation. 

• Assessment instruments should enable instructors to monitor satisfactory engagement with a variety of course materials and experiences, and they should position students to reflect productively on these materials and experiences. 

• Assessment should be based on analyses of personal experience and of scholarly work. 

• Less flexible instruments (quizzes, multiple choice tests) might be used to ensure that students are sufficiently grounded in the relevant scientific or historical details to converse at an appropriate level of sophistication. 

VI. Science and Technology 

The General Education program requires two, three-credit courses in science and technology (S/T). The purpose of these courses is to help students understand the method of scientific thinking and be exposed to ways in which the understanding of scientific phenomena and/or technology affects human life. The intersections of ethics and science should be illustrated in these courses. Each course can be organized in large lectures supported by small sections to allow for demonstrations, field trips, or basic experiments that elucidate the larger purpose of the course; but it may be organized entirely in small sections that would facilitate its purpose. It is anticipated that courses may be offered in physical science, life science, engineering and the applications of science through technology, and that a variety of choices will be available. 

It is understood that students will enroll in the General Education science and technology courses from a variety of backgrounds and have a variety of expectations. Because the students’ backgrounds and interests are expected to be diverse, courses may include both disciplinary and interdisciplinary courses in the sciences with applications, or studies of how technology is developed and applied for societal benefit. Courses, whenever appropriate, should include a discussion of the impact of science and technology on policy decisions and the ethics of science. 

Content/Competencies 

Content areas might include the basic sciences, studies of the environment, natural phenomena, biotechnology; bioengineering; development of technology; science and esthetics; and current science issues in healthcare or public policy. 

For the science and technology area, the course should emphasize scientific facts and reasoning, and specific scientific principles should be explained. An emphasis on the scientific method and research methodology should be included as part of course design. Students should have the ability to understand basic science and technology reports such as those reported in professional news standards, health recommendations, environmental concerns etc. Students should understand the role and impact of technology on the environment, society and policy. Finally, the course should include material pertaining to the reliability of scientific data. 

Courses in S/T should aim to provide students with many of the following: 

· the ability to understand how an experiment is designed; 

· the ability to evaluate experimental data to test the underlying hypothesis and develop a deeper understanding of the scientific method; 

· the ability to understand the sequential nature of science (as Isaac Newton put it:  “If I have seen further, it is by standing on the shoulders of giants.”);  

· the ability to properly explain natural phenomena;  

· the ability to understand science content to enable competent interpretations of current news issues related to science and technology ; 

· the development of an inquiry-based or analytical line of reasoning combined with the use of skeptical thinking, and where quantitative reasoning is appropriate, the use of quantitative reasoning;  

· the development of a core of knowledge in science and technology to aid in decision making processes in politics, health care, etc.; 

· an understanding of how technology applications evolve and the relationship between basic science and technology applications; and 

· the development of an understanding of the relationship of mathematic principles to scientific analysis. 

Instruction and staffing 

Instructors are encouraged to include experiential learning components. Experiential learning includes but is not limited to laboratory experiences, demonstrations, and/or participatory exercises. Courses may include both lecture and an experiential learning component, and the experiential component of the course should be clearly described and its purpose justified. To provide for the experiential component of learning, courses may be organized as large lectures with small laboratory/discussion sections. There may be a 2/1 credit hour distribution between the lecture and laboratory/discussion sections. A strategy for staffing of the laboratory/discussion sections must be included. 

VII. Quantitative Literacy 

Overview

This course must help students to think in quantitative terms and to understand how quantification of phenomena can assist human understanding. Misuses as well as proper uses of quantification should be emphasized. 

The quantitative literacy course is intended to help students think about phenomena in quantitative terms and to understand the uses, limits, and abuses of quantification. The course should allow students to think about quantitative statements in their role as citizens and lay people, not as specialists. In many disciplines, students must know how to make calculations or how to understand quantitative measures or how to use and/or interpret calculations for specific applications. (Disciplines that require specific quantitative skills or knowledge by students will specify the content of courses to achieve that purpose and will then (a) enter into discussions with the Mathematics Department to offer specific courses to meet those needs or (b) offer those courses themselves as part of the required course array in the major. Such courses will then be counted as part of the student’s academic program that is attributable to the major and the major’s prerequisites.) 

Quantitative literacy courses are not to be courses in formulas or calculations or applied uses of numbers. 

When a course is in multiple sections, all sections should use syllabus and final exams with common elements.  

Students should be recommended to take this Quantitative Literacy course before they take general education courses in Natural Science /Technology.  

Content/Competencies 

Before taking a Quantitative Literacy course, all students should have math skills necessary to place out of or pass Math 0045. This competency will be determined for all incoming students using the Math Placement Exam. A course in quantitative literacy 

typically will be based on one or more of the following areas. Ideally, there should be an underlying theme that motivates the course. The topics and fields described are not meant to be exhaustive, but rather, representative of the diversity of choices and innovation possible for designing a QL course. It is anticipated that the courses chosen will reflect this diversity. 

• The representation and analysis of data. The source and analysis of data viewed spatially. Topics include GIS data, digital publishing, image processing, informatics, and visualization. 

• Mathematical models. The construction and analysis of mathematical models used to represent such topics as growth, random behavior, shape, and social choice. 

• Statistics. The analysis of statistical data drawn from a variety of fields including economics, psychology, medical science, and social science. 

• Discrete mathematics. The mathematics of the digital world and including topics such as data encoding, non-linear data structures, methods for searching and sorting, and the use of logic. 

Each QL course should: 

• Expose students to quantitative models that describe real world phenomena and teach them to recognize limitations of those models. 

• Develop an ability to perform simple mathematical computations associated with a quantitative model and make conclusions based on the results. 

• Teach students to appreciate mathematical thinking as an important tool for solving a large number of problems that are part of everyday life. 

• Teach students to recognize erroneous reasoning and blatant errors. 

• Empower students so that they can confidently use and incorporate numbers in their daily lives. 

• Teach students to effectively communicate logical arguments and their conclusions. 

• Incorporate problem solving skills into the classroom, not just talk about it. 

Where possible, a QL course should develop the following abilities: 

• To see patterns in the natural world. The various forms of patterns that arise in the natural world provide the basis for a quantitative model that describes a real world phenomenon and helps shape the mathematical tools that are required to analyze the model. 

• To organize and analyze data that is associated with a quantitative model. 

• To follow and construct logical arguments. 

• To recognize assumptions and context. 

• To use basic information from common statistical sources, such as the U.S. Census. 

• To understand the various sources of uncertainty and error in empirical data. 

Instruction and Staffing 

Quantitative literacy requires a four-credit course that may be taught in three large lectures per week with one small discussion section per week or entirely in small sections. 

Course development in faculty teams is strongly encouraged. Preferably, such teams should be multi-departmental. This would encourage a course to be interdisciplinary and would allow for a more diverse curriculum. Alternatively, if developed by a single individual, additional faculty could join later in development of the course concept or design. 

The development team is responsible for defining course competencies and benchmarks. A webpage should be developed for each course. Materials for all courses should be available electronically and updated annually. 

A quantitative literacy course should not be formula-rich. It should provide sufficient theory to enable a student effectively to derive formulae and make deductions. Students should not be overwhelmed by a large number of topics. Reasonable heuristic arguments should be used to provide the mathematical framework used to describe and investigate quantitative models. The primary focus of the course should be reasoning. 

Assessment 

Each course should include two midterms and a common final. These exams should count for 50 – 70 percent of the course grade. Additionally, the first midterm should be timed so that it can be used as part of the fifth-week evaluation of each student’s progress. For multi-section courses, the midterms should not be significantly different. The midterms and final should be written under the guidance of the course developers. The remaining portion of the grade can be derived from a mix of exams, short answer quizzes, homework, class participation, and student papers. Regular assessment is strongly encouraged. 

Each course should include regular homework assignments and additional readings. 

It is strongly encouraged that each course contains a student project, either individual or group, which results in a written (possibly electronic) paper. This project could be presented to either the class or recitation section. 

Other Considerations 

A QL course proposal should include the following details: 

• Complete course descriptions, both for faculty colleagues and for students. 

• Realizing objectives. A description of how the course addresses both the General Education and Quantitative Literacy objectives, including specific information re. how students will be active in the course, demonstrating what they can do or what they know. 

• Syllabus. A sample syllabus and, if appropriate, a discussion about how multi-sectioned courses can differ in their implementation of the syllabus. 

• Assessment. An outline of how the course will be assessed. Multi-sectioned courses should specify how the common component of the grade is to be realized. 

• Staffing. A description of the staffing needs for the course. This should include a reasonable estimate on the upper and lower bounds of the number of students that could enroll in the course each semester, and the corresponding bounds on the number of sections based on desired class size. If recitations are included, discuss the number of hours and TA staffing needs required for each class. Where a course is being taught by more than one instructor, details should also be given on the composition of the instructors and on how they will be trained. 

VIII. Intellectual Heritage 

Anyone interested in developing courses for IH should contact Area Coordinator Istvan Varkonyi.

IX. Analytical Reading and Writing

Anyone interested in developing a version of Analytical Reading and Writing should contact Area Coordinator Eli Goldblatt 

Temple University General Education 

PRELIMINARY COURSE PROPOSAL FORM

Initiating Faculty:
Department & College/School:
       E-mail:
                   Phone:

1. _______________________     __________________________________   _________________________   __________________

2. 

3. 

4. 

Course Title:

                                                                            Gen Ed Area:
                                       
______________________________________________________________________          ______________________________ 
  Course Description (For colleagues):





Course Description (For students): 

Temple University General Education 

FINAL COURSE PROPOSAL COVER SHEET

 Initiating Faculty:

Department/College/School:

E-mail:

Phone:

1. ________________________________       ___________________________________           ________________     ___________

2. 

3. 

4. 

 Course Title:



Gen Ed Area:


Area Coordinator:


 ______________________________________
______________________________        _____________________________


  Course Description: (For colleagues): 





Course Description (For Students):

Checklist:  Please check off the items that will be addressed within this proposal.
Section 1: Learning Goals

The proposal addresses these (required) goals:

 FORMCHECKBOX 
 develop students’ thinking, learning and communication skills;

 FORMCHECKBOX 
 develop skills in identifying, accessing and evaluating sources of information; and

 FORMCHECKBOX 
 promote curiosity and lifelong learning
The proposal addresses these (desirable, not required) items:

 FORMCHECKBOX 
 ethical reflection, civic engagement, and awareness of current issues; 

 FORMCHECKBOX 
 collaborative learning and teamwork skills; 

 FORMCHECKBOX 
 an understanding of and appreciation for Temple’s urban and regional setting; 

 FORMCHECKBOX 
 an understanding of issue related to globalization;
 FORMCHECKBOX 
 an understanding of issues related to sustainability;

 FORMCHECKBOX 
 an understanding of community-based learning.

Section 2: Course Design. 

The proposal addresses:

 FORMCHECKBOX 
 Class size 

 FORMCHECKBOX 
 Structure of course delivery (lecture, lab, etc..)

 FORMCHECKBOX 
 Use of TA’s 

 FORMCHECKBOX 
 Staff and/or instructor training/development

Section 3: Assessment. 

The proposal addresses:

 FORMCHECKBOX 
 Types of student assessment 

 FORMCHECKBOX 
 Frequency of student assessment  

 FORMCHECKBOX 
 How assessment will support achievement of learning goals

Please explain the above checked items in your completed proposal and attach a sample syllabus.   

� Thinking and learning skills might include critical analysis, identifying and solving problems, analyzing and interpreting data, synthesizing, inventing, etc; communication skills might include writing, speaking or  creative expression. This goal is also concerned with developing an ability to make informed judgments in the course subject matter. 
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